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ABSTRACT: This article presents the reflections made on the observation and conduction, 

made during the supervised internship in the English language, in a public school of the state 

education network; from the point of view of an intern in the Graduation of Letras in English 

Language course at the Federal University of Pará. Reflections on observation and conducting 

were made individually in a 7th (seventh) grade class at a State School, in the city of Bragança 

do Pará, where the observation took place in June 2022, and the conducting in the month 

October 2022. The aim of this article on the Supervised Internship is to show the construction 

of an ethical and reflective vision, based on knowledge of teaching practice, in the teaching of 

the English language subject in basic education, showing the reality of the institution of 

teaching and the challenges that the foreign language teacher, 
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RESUMO: Este artigo trás as reflexões feitas sobre a observação e regência, feita durante o 

estágio supervisionado de língua inglesa, numa escola pública da rede estadual de ensino; sobre 

a ótica de um estagiário do curso de Licenciatura Letras Língua Inglesa, da Universidade 

Federal do Pará. As reflexões sobre a observação e regência, foram feitas de forma individual 

em uma turma do 7º (sétimo) ano em uma Escola Estadual, na cidade de Bragança do Pará, 

onde a observação ocorreu no mês de junho de 2022, e a regência no mês de outubro de 2022. 

O objetivo deste artigo sobre o Estágio Supervisionado, é mostrar a construção de uma visão 

ética e reflexiva, a partir do conhecimento da prática docente, no ensino da disciplina de língua 

inglesa na educação básica, mostrando a realidade da instituição de ensino e os desafios que o 

professor de língua estrangeira, enfrenta em sala de aula na escola pública brasileira. 

 

Palavras-chaves: Observação e regência. Estágio supervisionado. Língua inglesa. Ensino. 
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INTRODUCTION 

 

             In Brazil and in the world, we know the importance of the English language, as it is 

present in several segments such as: business, tourism, technology, music, cinema and so on. 

Therefore, it is necessary within the context of global communication in our society, which is 

why in some countries like ours, the English language is offered as a curricular component in 

the education of children, young people and adults, as it is a language of extreme relevance in 

the international scenario, which contributes to building human relationships. 

             In this context, this work on reflections on teaching practice shows the challenges of 

teaching and learning related to the discipline of English in Brazilian public education, 

presenting some aspects that identify the main difficulties of teaching and acting as a language 

teacher in basic education. Based on these assumptions, it reflected on factors that contribute to 

the difficulties in the development of English students in public schools, taking into account the 

training of teachers, the educational environment, resources and materials used in teaching the 

language. 
 

             The observed class was from elementary school, 701, with the class numbering 42 

students enrolled, classes take place on Mondays and Wednesdays, lasting 40 minutes, where 

the teacher teaches on Mondays, two hours class and one hour class on Wednesday. This 

document will present the entire field of view, observable, which allowed me to observe the 

behavior of students in English classes and the choices that the public school language teacher 

chooses when teaching the subject in seventh grade classes of elementary school. 

             I understand that there are internal and external factors, in the school community, that 

can contribute or hinder the English language teaching process, so it is extremely important that 

all contexts must be better understood, in order to have a better understanding, which 

determines applications of viable methods and approaches, this being a path for the 

development of more productive classes, which works on the skills of the students in the 

observed group, within the possibilities and resources of the school environment. 

 

GETTING TO KNOW THE SCHOOL 

 

             The school where the supervised internship in English took place was the State School 

of  Elementary and Secondary Education Mário Queiróz do Rosário, built through an agreement 
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between the Municipality of  Bragança and the Government of the State of Pará, inaugurated in 

1988, located in an urban area, at streets Simpliciano Medeiros, in the Padre Luiz neighborhood 

– Bragança – PA, with the State of Pará Department of Education as its sponsor. (see figure 1 

and 2). 

 

Figure 1 – Facade of the Mário Queiróz do Rosário State School. Source Google maps access, 15/11/2022. 

 

 

Figure 2 – Aerial image of the exact location of the school. Source Google maps access, 15/11/2022. 

 

PHYSICAL STRUCTURE OF THE SCHOOL 

 

             The school has a considerable space, but it needs renovation, expansion, painting, 

purchase of new chairs and tables for the students and among other materials, in order to provide 
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a good teaching and study condition for education professionals and the student body. As for 

the physical structure, the school has: 

 

✔ 14 classrooms. 

✔ Library (temporarily working as a classroom). 

✔ Artesian well. 

✔ Garbage with periodic collection. 

✔ Power from the public grid. 

✔ Sewer (cesspool). 

✔ Broadband internet access (employees only) . 

✔ Bathrooms (with accessibility for people with special needs). 

✔ Boardroom. 

✔ Pedagogical coordination room. 

✔ Teachers' room. 

✔ Secretary. 

✔ Sports court (not covered). 

✔ Cup. 

✔ Covered patio. 

✔ Food provided. 

✔ Filtered water. 

 

The teaching institution of the state public education network has Elementary School II, 

High School and EJA classes. The school is made up of directors, deputy directors, pedagogical 

coordination, secretaries, teachers, security guards, cooks and operators. It has a teachers' room 

that is equipped with lockers for teachers, table and chairs, bathroom, TV and sofa; it also has 

air-conditioning, thus being acclimatized, the school has a computer only for the secretariat, 

coordination and management staff, it has broadband internet for employee access. The 

classrooms are not well painted, they have fans, but sometimes because of the noise they make 

they are turned off by the teachers, all the rooms have a whiteboard, tables and chairs for the 

students and the teacher, some in a not very good situation , 
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The school has fourteen English classes in the morning shift, which are divided between 

two teachers. Inside the school there is a snack bar and a fast print shop, which are paid services, 

but the school also offers lunch, which is the responsibility of the government of Pará. The 

school has a sports court, but it is not covered, it also has a small space like a small square, and 

it has a large patio for carrying out exhibition activities. 

The school building has accessibility for wheelchair users who can move around the 

institution without major difficulties. The school has a library, but it is currently functioning as 

a classroom. Regarding the school's computer lab, due to the lack of maintenance of 

technological equipment, the space was deactivated to be transformed into another classroom. 

The school has the political pedagogical project, also known as PPP, and is in accordance with 

the guidelines of the BNCC. 

 

LITERATURE REVIEW 

 

             The presence of the English language in the teaching of  Brazilian public schools, stands 

out the value and importance of this language in the world context, being characterized today 

as a universal language, so in our country we have the same in the curriculum of all students in 

the national territory. 

             In Brazil, the decree of June 22, 1809 marks the beginning of the teaching of foreign 

languages in Brazil. This was signed by the Prince Regent of Portugal D. João VI, who had just 

arrived in Brazil, who ordered the creation of a chair for the French language and another for 

the English language. (Rosa, 2006, p. 11 apud Silva, Nogueira, 2014, p. 4, our translation). 

             English became a language of prestige in the world, mastering it was necessary, as the 

international relations of this language through commercial, technological and artistic means, 

boosted the implementation of teaching and learning this language, as in the case of Brazil. 

             According to the PCN (1998), teaching English was included as a subject in Brazilian 

schools for several reasons, one of which is the North American influence that has grown over 

time: 
English plays a big role in terms of the power and influence of the US economy. This influence 

grew throughout this century, mainly after the Second World War, and reached its apogee in the 

so-called Globalized and high-tech society, in which some individuals live at the end of this 

century. English, today, is the most used language in the business world, and in some countries 

like Holland, Switzerland and Finland, its domain is practically universal in Universities 

(BRAZIL, MEC, 1998, p.23, our translation). 
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             By highlighting the influence that English has in many countries, it was also noticed 

that in Brazil, the English language is present in all environments, such as: electronics brands, 

clothing, food, drinks, stores, commercial names and movies (Silva, Walnut, 2014, our 

translation). Another point to be observed is the need to learn the English language in order to 

acquire a good job, move up socially or even improve one's life, since, in many contexts, not 

having mastery of English is considered a negative aspect when referring mainly to professional 

growth. According to Galon (2013) English is necessary in almost all professional fields, 

because if we want to move up or get better wages it is almost an obligation to master English. 

             In the process of teaching and learning a foreign language, it has been a challenge in 

public schools in elementary and high school, since students ask themselves, mainly, why study 

a foreign language. In this context, it is possible to think that for the Foreign Language to be 

included in the curriculum, social and historical factors are taken into account. 

             In the case of Brazil, according to the Law of Guidelines and Bases (LDB, 1996), the 

student has the right to study a foreign language since elementary school, but it is notorious in 

many Brazilian schools the devaluation of this teaching, the foreign language is not seen as one 

of the important factors in the formation of students. According to the PCN (1998) this 

devaluation occurs for many reasons, among them are: the removal of the subject from the 

curriculum, reduced workload in classes and lack of teacher training. These factors contribute 

to the teaching and learning of a foreign language becoming something demotivating, both for 

students and for teachers. 

              Therefore, understanding that even if the student is interested in English as a foreign 

language in public school, the discipline it has the reduced workload because it is seen as of 

lesser importance, thus this hinders the student in his process of acquiring the content, since 

there is a need for classes continuous sand in short periods of time between one class and 

another so that there is knowledge fixation, as with other subjects such as Portuguese or 

Mathematics. 

              In the supervised internship, it is from how we interpret the experiences that we 

transform them into educational or non-educational (Ifa, 2014, our translation). Thus, the 

student-teacher, through their classroom experiences, can better determine the practices that 

can make students advance in their learning process. At the other point, non-educational 

experiences, still according to Ifa (2014), are those that distort the understanding of future 

experiences, inhibit and discourage a flow of actions, preventing future experiences from being 

experienced, in that direction, in a rich and positive way. 
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             Being a foreign language teacher means playing an extremely important role at school, 

as the subject of English can be related to other subjects at school, so English contributes to the 

citizenship, cultural and technological development of students, as Franco points out: 

 

The teaching of a foreign language, therefore, helps the school to achieve some of the objectives 

of Elementary and Secondary Education listed in the National Curriculum Parameters. Among 

them, understanding citizenship as social and political participation; build the notion of national 

and personal identity; to know the sociocultural aspects of other peoples and nations; use different 

languages; knowing how to use different sources of information and technological resources to 

acquire and build knowledge (FRANCO, Claudio de Paiva, 2014, p.18, our translation). 

 

             When starting a supervised internship, the student-teacher will be faced with several 

realities where teaching practices will often be carried out as the system allows. In the study by 

Quevedo-Camargo and Silva (2017), where the report published by the British Council (2015) 

is cited, three problems are presented regarding the teaching of  English in Brazilian public 

basic education. The first problem is that, for the most part, public schools are environments of 

high social vulnerability in which students live with violence, theft, degradation of physical 

space and, consequently, fear, insecurity, and feelings of discomfort and non-belonging 

(Quevedo-Camargo e Silva 2017, our translation). 

             According to the readings, the second problem is in relation to the classes, which are 

extremely numerous and heterogeneous, which is actually identified in the internship period, 

and this reality is something that makes language teaching difficult in public schools. The third 

problem refers to the working conditions of language teachers, where having an adequate 

teaching space and continuing education could provide better English language teaching 

practices. 

 

 

METHODOLOGY 

 

             In order to carry out this report on the supervised internship, which reflected on the 

teaching practice, through the first and second moments of the supervised internship, which are 

the stages of observation and conducting, carried out at the State School of  Elementary and 

Secondary Education Mário Queiróz do Rosário, in the 7th grade class. The methodology used 

was of a qualitative nature, which sought to describe the process of teaching and learning 

English in public schools, reflecting on the teaching practices carried out in the classroom. 
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             The data for this article were collected from the observations of an intern who observed 

and conducted, who, during the experience in the English classroom, reflects on English 

language teaching in Brazil. Visualizing and describing its realization and problems, 

understanding that teaching practices are shaped by the social context in which the English 

teacher is inserted. Thus, it sought to adapt to the reality of teaching, to provide language 

teaching that was closer to the students' experiences. 

             The references present in this work seek to highlight the beginning of English language 

teaching in Brazil, the importance of the language and the challenges that English teachers in 

public school’s face when exercising their function. In the studies of theoretical references, 

realities of teaching English from the “past” are seen, which are still seen today, as follows: in 

terms of methodological orientation, the grammar-translation method never seems to have 

ceased to exist, since the method direct did not have the desired effect (Quevedo-Camargo e 

Silva, 2017, our translation). 

  

 

RESULTS 

 

OBSERVATION RESULTS 

 

             On June 6, 2022, Monday, in the morning shift, I started my internship in the seventh 

year class, 701,accompanied from the teacher of the Socorro Pessoa class, in the third period, 

in my observation I noticed that the class had students who are quite talkative and agitated, 

who, if left alone in the classroom, they even bother the classrooms next door, due to of the 

noise produced by the class. In this class 701 on Mondays there is only one class schedule, 

which takes place in the third class and ends at break time, so due to the time the classes are not 

very productive, thus always having subjects to be explained in class from Wednesday. 

             During the first week of observations made in the seventh grade class of elementary 

school, at the Mário Queiroz do Rosário School, I observed that in all classes there are 

conversations between groups of students, thus characterizing that class 701, have students who 

are very talkative, but I realized that the class with agitated and talkative students, had a 

different behavior, where the students seemed to be quieter, when the activity of copying the 

subject passed by the teacher from the blackboard was started, this happened, not because there 

was a students' great interest in learning English, but because of the fact that each class has 
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assessment activities that add up to the test grade, so I see that students are only interested in 

getting a good grade, that is why the classes are not motivating for the fixation of learning the 

English language. 

             On June 13, 2022, Monday, in the morning shift it was my third day in the internship 

in class 701, where the teacher corrected the work, which this time was left to be done at home 

by the students, something difficult to happen because the teacher always assigns activities to 

be carried out in class. The teacher then, as agreed, began to make corrections by asking the 

class the answers they had given to each question, the teacher did not specifically ask that 

student, she asked everyone in the class and some spoke the answers, especially the who had 

more property to speak others made jokes, this activity made the class agitated since they are 

talkative students, in this class I observed for the first time the use of the English language, even 

if it is something simple to say, 

             During the second and last week of observations made in the seventh grade class of 

elementary, at the Mario Queiroz do Rosário School, I noticed that since the beginning of the 

observations in class 701, that the teacher and students did not use the textbook, I questioned 

the teacher on the subject, where she told me that the school did not deliver the books to the 

students due to the pandemic where the books were delivered to the students, but the books 

were not returned by them for the use of new students in the following year , therefore, the 

school did not have enough books for the 2022 school year to hand out to English students and 

other subjects in the students' school curriculum. The teacher then told me that she uses a paid 

digital platform called SCRIBD, 

             In the class observed on June 13th and 15th, classes were given and activities were 

carried out on the subject PREPOSITIONS, where the teacher informed me that this will be 

worked on and revised until the end of June; on returning in August, she started another subject, 

which she did not inform me what it would be, but it will be a second subject that will serve to 

produce the test of the 2nd evaluation. In the meetings of the second week of observations, the 

methods used were the same as in the first week, the only highlight that I consider important to 

mention was the use of regional elements, within the activities proposed by the teacher, an 

action that made the students interested at that moment for the class given, highlight there, too, 

the little use of the students' oral production in English, which needed to be better explored, 

since the class had very talkative students. Not having what score more I finish my observation 

in the seventh-grade class of elementary school, 701, of the morning shift that it happened at 
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the State Elementary and Middle School Mário Queiróz do Rosário, on weekdays, Monday and 

Wednesday. 

 

 

RESULTS OF THE REGENCY 

 

             The first class was held on October 5, 2022, at a scheduled time from 7:00 am to 7:45 

am, in class 701 - seventh year, in a classroom containing 32 students. The content worked was 

the “Verb to be”, where the mentioned subject was revised and the “relative pronouns” were 

added. For this, we took printed materials, 50 sheets, so that all students received the activity 

and we still had some left over for us to distribute in another class, in addition to cards with 

images of people, so that students could relate personal pronouns more easily. The content 

taught had already been worked on previously with the students, so our explanations were fluid 

and without difficulties. 

             After 3 months of my last visit to the 701 seventh grade class, where I did the first phase 

of the internship, which was the observation phase. In this return I could notice that the class 

was more participatory in relation to what was proposed and following the guidelines of the 

class teacher, at first, I thought of doing a more innovative class as we are motivated to do 

within the academy. However, in reality it turned out to be different, because when showing 

the initial lesson plan that I had thought of for the classes. The teacher reported that the 

environment and level that the students were in would not allow doing what she had planned to 

do, she even suggested another class in another shift that in her analysis these other students 

would be able to handle the subject. However, I decided to continue with the same class and 

reformulate the plan adapting to the level at which our students were. 

             When starting to conduct the class, it was the first time as a language teacher in a public 

school, I had to live with nervousness and a little anxiety, because the responsibility is great 

and I wanted to contribute to the students' progress during the semester. showing that learn 

English is not something so difficult and not far from their daily lives. I knew about the 

difficulties and I tried to adapt to the environment I was in, and I saw that the students were 

interested in participating in that class. Their participation hardly required that I, as a teacher, 

indicate someone to go to the board to carry out the activities, because they themselves got up 

from their desks and were ready trying to solve the proposed activities. 
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             The class I taught on this first day of regency was a review class on the verb to be, this 

happened because a week before the students' tests took place, so the class teacher had been 

working on corrections and content revisions already worked in the room. So my work was 

centered on putting into practice and testing students' knowledge on the subject of the class. In 

this process it was possible to observe that the teaching of “relative pronouns” was effective, 

the students were knowing the order, the pronunciation and its meaning of each pronoun, in the 

question of use of the rules grammatical I used pictures and cards to visually aid the use of 

pronouns in case they had difficulties understanding where to use them correctly. During this 

time, the class was able to understand and apply the use of “relative pronouns”, when doubts 

and questions arose, I tried to show other examples, always thinking about the students’ reality, 

in order to have a better association of what was being taught. 

             This was my first experience teaching English in a public school, in a classroom with 

31 students. At the beginning, I had difficulties in knowing how to deal with the students' 

euphoria and at the same time with my authority as a teacher. I asked myself a few questions 

like, “Is my voice loud enough for everyone to hear me?” “Am I being tough with my students 

or too calm to the point that no one takes me seriously?”, “How am I going to teach without 

any technological resources?”, considering that at university I always relied on Slide. I divided 

the whiteboard into 4 (four) parts, where each divided space was filled with a form of the “Verb 

to be”, that is, affirmative, negative, interrogative and contracted form. Thus, I was able to 

explain the subject in a short time of 30 minutes, 

             In this first experience, we assume an English class where the number of students comes 

to almost up to 40 young people in the classroom. It was challenging, in that space and being 

the first day where I was conducting the delivery of language knowledge to public school 

students and on this day, I believe I fulfilled my role. I also understood that there are many 

obstacles to becoming the teaching of English that really has an effect on the subject, which is 

to give the ability to students to understand the importance of language English to society and 

make use of it, which can enable them to know a new world. 

             The second class was held on October 26, 2022, scheduled for 7:00 am to 8:30 am, in 

class 701, in a classroom containing 32 students. The class lasted 90 minutes, divided into 3 

parts: Engage, Study(Grammar) and Homework, following the lesson plan. The content worked 

was the “Simple present tense”, where the subject mentioned was reviewed at the request of the 

teacher. The language skills that prevailed most during the classes were “Writing” and 

“Reading”, which was already expected, since I had already known the teacher's methodology, 
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and based on her reports. I started the class by asking the students how they were doing. After 

that, I asked the students about their daily lives, as the theme was “Daily routine” as the subject 

of the class. As students shared their answers, I was writing on the whiteboard, with the 

intention of demonstrating the structure of the sentence said by the students, such as “I wake 

up at 7:00 o'clock”, so that they could reach the conclusion of what the day's content was about. 

Then, the explanations of the content began, starting with “the use of the simple present tense”, 

so that the students could understand when to use the verb tense. Afterwards, explanations of 

the affirmative, negative, interrogative and contracted forms of the verb tense were made. 

Finally, the auxiliary verb “Do/Does” was explained. so that students could understand when 

to use the verb tense. Afterwards, explanations of the affirmative, negative, interrogative and 

contracted forms of the verb tense were made. Finally, the auxiliary verb “Do/Does” was 

explained. so that students could understand when to use the verb tense. Afterwards, 

explanations of the affirmative, negative, interrogative and contracted forms of the verb tense 

were made. Finally, the auxiliary verb “Do/Does” was explained. 

             The second day of regency with the 701 class took place after holidays and school 

events. As a few days had passed, a new subject was started with the students of class 701, so I 

observed the need to create an interaction with that group so that they could participate in the 

progress of the class, in fact the whole process for the students. The students were something 

new, because there in front of them was a language teacher for the first time working on the 

application of a content that in the normal class is seen in another way where there is little 

interaction between teacher and student. 

             At the end of the second day of conducting, which took two hours/class, on this day I 

had more time to carry out the proposals in the lesson plan, and already having more emotional 

control and confidence, the conduction of the class flowed with a lot of interaction. It is worth 

noting that that day was the last day of regency with class 701, we said goodbye to the class 

with the students wanting a return to teach other subjects to them, because they liked the way 

that it was made in the class. Different from the observation period where I found that in that 

room the activities made the students feel comfortable when they were carried out, it made me 

go back to conducting, concerned with making a more interactive class within the limitations 

and difficulties we had. So, we thought of methods and approaches that could, within the 

established pattern, contribute to a more participatory and motivating class. For further details, 

the supervised internship lesson plan can be found in the annexes at the end of this document. 
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DISCUSSION 

 

Understanding that English is a language of prestige in the world we currently live in, 

and that in our country it is a subject of public education, whose purpose is to seek student 

success in mastering this language, it is known that in public education, there are rare cases in 

which teachers manage to develop in all students in the class the skills of domain of language, 

particularly speaking ability, therefore leaving from that point on, I understood the need for 

better investment by the state in the continuing education of English language teachers, so that 

they can offer a better learning performance for their English students in Brazilian Public 

Education. 

In addition to the difficulties caused by the education system, there are difficulties that 

part of the students has, such as the insecurity of not mastering a new language and the new 

codes, the new rules, the shame of pronunciation wrong. In Brazil we have several regional 

accents, in which these accents can sometimes contribute to or hinder the mastery of 

pronunciation of some English words. 

I also highlight here the lack of adequate structure, such as: large classes, the inadequacy 

of content to the student's reality, lack of language practice, lack of textbooks and lack of 

relationship between teacher and student, student and student in the classroom, so that there is 

a connection for the practice of the language. In addition, because it is a language different from 

the mother tongue, this fact makes the student feel embarrassed to express himself, and because 

there is no daily contact with the language, there is a deficiency in relation to the phonological 

aspects that harm the teaching-learning relationship. learning. 

Therefore, it is clear that language teaching must have an important factor as a starting point 

for learning; of a constant relationship with everyday life, with what happens in people's daily 

routine, in a way that allows the individual to satisfy his personal needs. 

             I can say that public education is challenging and full of obstacles, as shown in this 

work, but through new practices and more engagement, it is possible to succeed in teaching a 

new language through public education. Investment is needed in training teachers, investing in 

technologies and a greater interest in making students learn the new, and thinking how good it 

would be for each one's future. 

 

Alternatives to improve English teaching in public schools 
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             I conclude the discussion by putting here some ideas as alternatives to improve foreign 

language teaching in public schools. 

 

● Adjust the loadhourly of discipline 

● Lesson plans that adapt to the reality of the students 

● Practical activities 

● Easy-to-absorb readings 

● Dynamic classes. 

● Offer activities in after-hours to have more time in contact with the language and 

stimulate students' interest in the language. 

 

             These are some ideas for the student to be interested in learning and putting into practice 

the new language, to apply it in their daily lives and be able to enjoy opportunities that would 

hardly be achieved without a second language, being the duty of the state to provide teachers 

and students of English, better conditions that favor the teaching and learning process. 

 

 

FINAL CONSIDERATIONS 

 

             The supervised English internship, in the seventh year of elementary school, allowed 

me to have an insight into the language teaching process in Brazilian public schools, this being 

my first internship, I was able to observe and experience the challenges that a language teacher, 

there is in the school environment, I understand this way as the structure of the school, teaching 

resources, support material, academic teacher training, teaching methods, student behavior, 

teacher-student relationship; they can interfere positively or negatively in the development of 

teaching and learning. So, I understand that in language teaching, there may be several factors 

that limit the progress of the teacher that consequently can also block the progress of students 

in English classes. 

 

My reflections on teaching practice and the entire process of teaching and learning 

English in seventh grade classes, in the morning shift at the State School of Elementary and 

Secondary Education Mário Queiróz do Rosário, took place in a calm manner, always with the 

help from the head teacher of the class and following with their teaching planning. I emphasize 

that I was well received by the faculty, students and employees of the educational institution. 
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In this experience of mine, I was able to have a closer look and performance of the teacher's 

posture in the classroom and the relationship we must have with the students, always being 

attentive to the students' behavior in relation to the English classes, seeking in this way to 

understand and improve the English teaching process. 

             In my observation I discovered the lack of a textbook and the lack of activities for the 

home, understanding that in many cases this would be necessary for a better fixation of what 

was taught in the classroom for the student, but that this too may not work. Therefore, 

everything will depend on issues that the teacher will better understand and evaluate, when he 

meets his work group, so he can choose the methods that best suit his teaching culture and the 

reality of the school environment. 

             I finish by understanding what I must develop when I take over a classroom, as an 

English language teacher, certain that the leaves reflections made in the 7th (seventh) grade 

class, enabled me to acquire a certain vision of what to propose in my lesson plan, how to play 

a role as a motivating teacher in public school, motivating students to participate effectively in 

classes, and have the understanding of understanding the reality in which students find 

themselves, thus aiming at the development of students, exploring their abilities within the 

guidelines of the BNCC. 
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